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INTRODUCTION 



This unit is suggestive and must "be adapted and modified each year. It has been written this 
pose, since it is believed that the teacher and cless must use current materials, data^ and i 

The unit is only one of a number of units which treats intergroup relations. In the primary 
is an effort to teach children to accept diversity and recognize the psychic unity of mankind 
study of families and communities around the world. In grade six there is a heavy emphasis u 
history in the context of American history » In grade seven, the course culminates in an anal 
tnent of intergroup relations. Grade eight uses case studies on the Little Rock crisis, and c 
of the Civil Rights Acts of I96O and 196*1 in the units on the. executive and legislative ^>roce 
legislative unit also suggests that pupils study more recent congressional legislation oh civ 
Moreover, pupils study some of the civil liberties cases which deal with minority croups wher 
he Judicial process. In grade nine, students spend considerable time on a unit on Poverty i 
tates. This unit has considerable material on poverty among minority groups. Because of th 
upon minority group relations in earlier grades, less attention is given to the topic in grac 
attention is paid to immigration in one unit and to Negro-white relations in the unit on the 
eleven does not deal with minority group relations except as it is related to S. foreign 1 

The unit in grade twelve should build upon all that students have learned earlier. It is des 
(1) help students find out what has happened to minority groups since they last studied them ( 
legislation, the extent of discrimination, minority group actions,), (2) develop an increase 
of the growing crisis in racial relations in this country, (3) help pupils aralyao caueal fac 
than was possible in the seventh grade,. help pupiJs look more carefully and analytically 
movements among minority groups, (5) have them analyze alternative courses of action which mi 
The choice amoi.g activities must depend upon what students have studied earlier, either in tV 
developed by the Minnesota Project Social Studies Currtcului^i Center or in other courses. 

Since this unit should be changed to fit new issues and crises and to tak$ advantage of new 1: 
sociological studies, films, etc. , the bibliography is only suggestive, arid specific films ha 
recommendec^. Teachers should identify current films dealing with the unit topic and use ther 
are appropriate. They should use local membera of minority groups and others as resource pei 
they should uJie the most current books and statistics available* 
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INTRODUCTION . , 

tive and m^st t)e adapted and modified each year. It has been written this vay on pur- 
el ieved that the teacher and class'must use current materials > data, and issues, 

e of a number of units vhich treats intergroup relations. In the primary grades there 
ch children to accept diversity and recognize the psychic unity of mankind through the 
nd communities aroii:id the world* In grade six there is a heavy emphasis upon Negro 
ext of American history. In grade seven/ the course culminates in an analytical treat- 
relations. Grade eight uses case studies on the Little Rock crisis, and on the passage 

Acts of i960 and 196^^- in the units on the executive and legisla'Jiive processes. The 
so suggests that pupils study more recent congressional legislat:^on 6n civil rights* 
udy some of the civil liberties cases which deal with minority ^i^oups when they study 
Si In grade nine^ students spend considerable time on a unit on Poverty in the United 
has considerable material on poverty among minority groups. Because of the heavy emphasis 

relations in earlier grades, less attention is given to the topic in grade ten, although 

0 immigration in one unit and to Negro-white relations in the unit on the Civil War. Grade 

1 with minority group relations except as it is related to U* S. foreign relations* 

welve should build upon all that students have learned earlier. It is designed largely to: 
nd out what has happened to minority groups since they last studied them ( in terms of 
tent of discrimination, minority group actions,), (2) develop an increased awareness 
is in racial relations in this country, (3) help pupils analyao cQU&al factors mcro deeply 
n the seventh grade, (k) help pupils look more carefully and analytically at the varied 
ority groups, (5) have them analyze alternative courses of action which might be taken* 
tivities must depend upon what students have studied earlier, eithei in the courses 
nnesoti Project Social Studies Curriculujii ^enter or in other courses. 

uld be changed. to fit new issues and crises and to take advantage of new books, articles, 
s, films, etc., the bibliography i^s only suggestive, and specific films have not been 
ers should identify current films dealing with the unit topic and use them where thoy 
hey should use local members of minority groups and others as resource persons. And 
most current books and statistics available ♦ 



Although the Center's staff does not believe in trying to have students reach consensus on ar 
issue, this unit does provide a good opportxmity for pupils to take action to help achieve tl 
They should learn to do so only after studying the probable consequences of different courses 
but they should be given an opportunity to find out that people of their age can make indivic 
tributions toward helping reduce certain social problems. No student should be forced into at 
project; however, those who wish to take action should be encouraged to dp so. Moreover, tht 
whole may well become involved at the end of the unit in an attempt to increase communicatior 
groups in the community in order to find out more about the thinking of such groups* 
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s staff does not believe in trying to have students reach consensus on any value 
s provide a good opportunity for pupils to take action to help achieve their values. 
■ dp so only after studying the probable consequences of different courses of action, 
;iven an opportunity to find out that people of their age can make individual con- . 
iping reduce certain social problems. No student should be forced into any action 
ose who wish to take action should be encouraged to do*so. Moreover, the class as a 
e involved at the end of the unit in an attempt to increase communication with minoiity 
ity in order to find out more about the thinking of such groups* 
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OBJECTIVES 

This wit should make progress toward helping 
students learn the following: 

> 

OfiNERALIZATIONS 

!• Differential treatment of individuals because 
they are members of a particvilar group presents 
a problem to society because of the conflict 
with our basic cultural values and because 
of wide-ranging effects of that discrimin- 
ation upon society as a whole and on in- 
dividual members of the society. 

a. Prustwtion and/or celf-hatred or self- 
doubts can lead to apathy* 

b* Perceived deprivation and the belief that 
such deprivation is not inevitable con- 
tribute to revolutionary and other protest 
movements . 

2. Authoritarian personalities tend to be con- 
formist > to use stereotyped thinking* and to 
project their own traits onto other people; 
many prejudiced people are authoritarian per- 
sonalities* 

3f Frustration may lead to aggression. x 

Groups any engage in power conflict; one group 
tries to dominate another in order to take some- 
thing from it; such as its labor or wealth. 
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5# People try to work out ratio 
havior which is inconsistent 
values. Racism is a relativ 
ment which has served as a r 
discrimination against other 

a. Racial beliefs involve st 
which affect behavior hot 
and unconscious level 

6. The nature of discrimination 
a specific group is the resu 
interactions over time. 

7* Human beings are members of 
they are far more alike phys 
are different. 

a. Separation of^hiunan being 
done on a physical basis; 
tends to emphasize the di 
emphasize the similar it ie 

8. Much of man^s behavior is ac 
process of socialization (bu 
values into the individuals) 

a. Through the process of so 
toals become members of a 
role expectations and to 
variety of tasks. 
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tke progress toward helping 
following J 



^atment of individuals because 
5 of a particular group presents 
:iiety because of the conflict 
cultural values and because 
• effects of that discrimin- 
sty as a whole and on in- 
f of the society* 

^ud/or self -hatred or self* 
tiad to apathy* 

irivation and the belief that 
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irsonalities tend to be con-- 
stereotyped thinking, and to 
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people are authoritarian per- 



lead to aggression. 

tie in power conflict; one group 
ve another in order to take some- 
uch as its labor or wealth. 



5» People try to work out rationalizations for be- 
havior which is inconsistent with their badic 
values. Racism is a relatively recent develop- 
ment which has served as a rationalization for 
discrlinination against other races. 

a. Racial beliefs involve strongly-held attitudes 
which affect behavior both at the conscious 
and unconscious level. 

6. The nature of discrimination and prejudice against 
a specific group is the result of particular 
interactions over time. 

7. Hxman beings are members of the same species; 
they are far more alike physically than they . 

•u are different* 

^rj^,. Separation of human beings into races is 
done on a physical basis; this separation 
tends to emphasize the differences and de- 
emphasize the similarities among humans. 

8f Much of man^s behavior is acquired through a 
process of socialization (building group 
values into the individuals). 

a. Through the process of socialization/ individ- 
uals become members of a group by learning 
role expectations and to perform a wide 
variety of tasks* 
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bt Through the process of socialisation, 
each individual acquires a self* 

l) Some members of minority groups have 
exhibited hatred of their ovn group; 
they have learned (been socialized) 
to accept the majority group's per- 
ceptions of their ovm minority 
group* 

c • Discrimination against 6 minority group 
tends to isolate members of the group 
and promotes retentign of their cultural 
values and norms* 

d. The exercise of freedom is culturally 
determined; the individual has to be 
taught what the options are, how one goes 
about exercising them, why he shouJ.d 
exercise themi 

9« Any decision is affected by the perceptions of 
the persons making the decision* 

10. People's ideas of what constitutes an adequate 
level of living on one hand or poverty on the 
other change as avrrage living levels change* 

11* The unequal distribution of power reflects the 
fact of political organization; individuals 
join Into aggregates (parties^ interest groups, 
etc*) to increase their political power by 
Joining it with others* 



12, The developmenib of group pride, positive ident- 
ification with one's group, is essential to 
determined efforts to achieve an end to dis- 
crimination* 

a # People do not work actively in voluntaiy 
organisations unless they have a sense of 
group tride, of positive identification with 
the group. 

13. Protest movements are most successful when the pre- 
coMditicns for change in a society have been ^- 
chieved, the cbgfi^ct of prote3t is clear, and the 
forfii of proteot is considered appropriate and legit- 
imate. 

iH. The leadership of any group must try to main- 
tain group cohesion and also organize its 
strategies and provide intellectual leadership. 

a* The different tasks of leadership maybe 
assumed by one man or shared by a number 
of people. 

15 • The type of leader tends to differ in different 
situations which require; different kinds of 
leaders if they are to b6 effective. 

16 t Political revolutions are usually the result 
of multiple causes. 

SKIIJLS 

1^ Attacks problems in a rational manner # 



a. Is alert to incongruities, recognizes problems^ 
and is concerned about them* 



b* Identifies baelcasdumptlons. 



c. Identifies value -conflicts. 

d* Identifies factual questions which need 
to be answered* 

e« Considers the relevance of social science 
disciplines and uses the type of questions 
asked and the analytical concepts used in 
the relevant disciplines to help him 
ariaayae the problem. 

f * Having determined the causes of a. social 
problem, considers alternative courses of 
action and hypothesizes about probable con- 
sequences of each course of action. 

g. Deduces if-then statements fim hypotheses. 

l) Uses deduced consequences of hypotheses to 
guide him in the collection of relevant 
data. 

Locates inforroation efficiently > 

a# Uses Reader's Ouid e to locate information ♦ 

Gathers information effective]^ ^ 

a# Interprets tables. 

b» Uses contanttanalysis techniques to gather 
information. 
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«f-^t^e reputational method Of gathering : 

evldeace; based on Insufficient 

1) Examines sample used 4« . 

It la repres?nte?lve i? tt^ ^ ««« If 
for which geneSiiJl?f ^® population 
made. ^^"^^"z^tlonB are being 

2) Constantly looks for .,a»„„x, ^ 
other . thM tbos^ SntSf 1"^ 
information. ''^^ ^'^ so^ce o 

for another fa?t^^^Jf;i°»i«; looks 
affected both J.^^ 

pana of the correlation. 



b . Draws inferences from <Jata . 

c. Tests hypothesea against data. 
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(!• Generalizes from data. 

e» Having deteiialned the causes of a social 
probleia, 8ci:^tlnizea possible cc->aequences 
of alternative courses of actlon> evalu- 
ates th^m in the light of basic values, 
lists ai^guments for and against each pro*^ 
posal, and selects the course of action 
which seems most likely to prove helpful 
in achieving the desired goals ♦ 

6 , Works veil vith others \ 

a# Is able to empathize with others> seeing 
things through their eyes* 



ATTITUDEg 

1. Values the scientific method and rational thought 
as applied to social as well as to natural data. 

2. Is committed to the free examination of social 
attitudes and data* 

3. Respects evidence even when it contradicts 
prejudices and preconceptions. 

Is sceptical of the finality of knowledge, and 
demands that popular notions be judged in 
accordance with standards of empirical Talidation. 

$. Believes that the social sciences can contribute 
to men's welfare by providing Information and 
explanatory generalizations which help them 
achieve their goals. 



6. Is sceptical of theories oi 
the social sciences* 

?. Is sceptical of panaceas. 

8. Feels a sense of responslbi 
infomed about current prol 

9. Believes in the posslbiliti 
social conditions . 

10. Has a sense of responsibilj 
action about problems confi 

11 . Values hurrian dignity . 

12. Evaluates proposals , and evJ 
their effects upon indlvidi 

13* Treats people as Indlvldua] 
a particular group. 

1*4* Desires to protect the rigl 
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i the causes of a social 
^es XK>ddlble consei^uences 
irses of action) evalu- 
Light of basic values, 
>r and against each pro- 
3 the course of action 
Likely to prove helpful 
lesired goals* 



6, Is sceptical of theories of single causation in 
the social sciences* 

7« Is sceptical of panaceas* 

8» Feels a sanse of responsibility for keeping 
informed about current piroblems* 

9. Believes in the possibilities of improving 
social conditions. 



rs. 

ize with others, seeing 
sir eyes* 



c method and rational thought 
as veil as to natural data* 

free examination of social 



10, Has a sense of responsibility for taking informed 
action about problems confronting the nation* 

11* Values human dignity* 

12* Evaluates proposals and events on the basis of 
their effects upon individuals as human beings* 

13* Treats people as individuals > not as. members of 
a particular group* 

ill* Desires to protect the rights of miporities. 



en when it contradicts 
nceptions* 

finality of knowledge, and 
notions be judged in 
dards of empirical validation* 
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providing information and 
zations which help them 



OBJECTIVES 



0. Differential treatment of in- 
dividuals because they are 
members of a particular group 
presents a problem to society 
because of the conflict with 
oyxt basic cultural values and 
because of wide-ranging effects 
of that discrimination upon 
society as a whole and on In- 
dividual members of the society. 
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OmiUE OP CONTENT 



!• Racial relations in this country have resul 
vi\)lence and threats of violence in recent 

A. Riots and individual acts of violence he 
threatening proportions . 



S • Is alert to incongn^itiesi rec> 
ognizes problems /^d is con- 
cerned about tbem » 

A. REELS A SENSE CF RESPONSIBILITY 
FOR KEEPINO INFORMED /£OUT CURRENT 
PROBLJEMS. 



0* Frustration may lead to aggression » 
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OUTLINE OP CONTENT 



Racial relationa in ^his country have resulted in maas 
violence and threats of violence in recent years • 

A» Riots and individual acts of violence have reached 
threatening proportions. 
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TEACHINO PROCEDURES MATERIA 



Note : The suggested procedures for developing parts one and tvo of 
this unit must be general rather than specific, since the procedures to 
be used should depend upon: (a) current develoimients In minority 
group relationships, (b) the local situation, and (c) whether or not 
pupils have come through earlier courses, either those suggested by 
the Center or by others, which have dealt extensively v^lth minority 
group relations and problems. However, the following general 
suggestions should help the teacher develop a teaching unit for each 
class • 



1» Jo introduce this unit, it is important for the teacher to make 
use of the most current examples of disorders, civil rights move- 
ments, and demands. Local examples should be used when possible. 
.An attempt should be made to illustrate the growing demand for 
rights and the willingness on the part of mny minority group 
members to use violence if they cannot achieve their ends by 
any other means • 




Si In addition to using such current examples to introduce the im- 
portance of minority group problems > the teacher should do the 
following : 
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CHINO PROCEDURES MATERIALS 



procedures for developing parts one and two of 
eral rather than specific, since the procedures to 
. upon; "(a) current developments in minority 
(b) the local situation, and (c) whether or not 
ugh earlier courses, either those suggested by 
rs, which have dealt extensively with minority 
roblems. However, the following general 
Ip the teacher develop a teaching unit for each 



unit, it is important for the teacher to make 
trrent examples of disorders, civil rights move* 
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be made to Illustrate the growing demand for 
lingness on the part of many minority group 
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0* Differential treatment of in* 
dlvlduala bocause they are 
members of a particular ^roup 
presents a problem to society 
because of the conflict with pur 
basic cultural values and be- 
cause of vide'-ranging effects 



The assastnation of Dr. Martin Luther Kir 
of 1968 brought the death of the chief le 
violence movement among the Negroes. 



B. The aaeasination of Dr. Martin Luther King in the spring 
of 1968 brought the death of the chief leader of the non 
violence movement among the Negroes • 
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a. Have pupils study (through articles, books, or filx{ie)some of the 
rlote vhich have iiiken place since thoy last studied minority 
group problems In this country* For example, in the next few 
years, they shotiLd study such riots as those at Watts in I966, 
in Detroit In 19^7, ^nd in Chicago and Washington and Baltimore 
in 1968 (immediately after the assasination of Martin Luther 
King). 



For a disturb 
of viole 
^•Plottia 
Life , Ju 

For riots, se 
and Murp 
(on Watt 

The Report of 
Commissi 
I on 1967 

Friedman, ed» 
Movement 



b. Show the class tables on the I966 survey of Negro attitudes toward 
th.e possibility of achieving equal rights without violence, toward , 
the effects of the riots, toward participation in riots and toward 
the probability of further riots* 

Discuss: What does this data seem to indicate about the reactions 
of a majority of Negroes toward the need for violence? What 
change was there in their reactions toward the need for violence 
fr<»n 1963 to 1966? What does the data seem to indicate about the 
reactions of the majority of the Negroes toward the riots of I966? 
toward personal participation in the riots? toward the probability 
of more riots in the future? Do there seem to be any differences 
in responses by region? by class? 



Brink and Bar 
pp» 260- 



Have pupils spend e<wie time studying reaction in both the Negro 
and the white comminity as a result of the assassination of a 
nuniber of civil rights workers, and Dr* Martin Luther Klng« 
Students might read accounts of the lives of these people before 
analysing reactions of both blacks and whites to their assassin** 
ation* 
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tudy (through articles ^ books / Qr films ) some of the 
a ve taken place since they last studied minority 
3 in this country • For example, in the next few 
tiould study such riots as those at Watts in I966, 
1967^ and in Chicago and Washington and Baltimore 
diateiy after the assasination of Martin Luther 



For a disturbing article on threats 
of violence, see Sackett> 
"Plotting a War on 'Whitey/ 
Life, June 10, 1$66, pp* I50 ff • 

For riots, see such books as Cohen 

and Murphy, Bum, Baby, Burn»' 

(on Watts) 
The Report of the National Advisor y 

ponmilssion on Civil Disorder 

(on 1967 riots ) , and 
Friedman, ed.. The Civil Rights 

Movement, pp. 21if-221 (on Watts)* 



5 tables on the 1966 survey of Negro attitudes toward 
ty of achieving equal rights vlthout violence, toward 
f the riots, toward participation in riots and toward 
ty of further riots* 

t does this data seem to indicate about the reactions 
of Negroes toward the need for violence? What 
ere In their reactions toward the need for violence 
L966? What does the data seem to indicate about the 
the majority of the Negroes toward the riots of 1966? 
al participation in the riots? toward the probability 
in the future? Do there seem to be any differences 
>y region? by class? 



Brink and Harris, Black and White , 
pp. 260-261, 26l*-267. 



oend some tline studying reaction in both the Negro 
coDiminlty as a restdt of the assassination of a 
ll rights workers, and Dr« Martin Luther King. 
0 read accounts of the lives of these people before 
:iti6ns of both blacks and whites to their assassin- 
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of that discrimination upon 
society as a vhole an^l on in- 
dividual members of the society. 

G. Frustration liiay lead to 
aggression. 

A. IS COMMITTED TO THE FREE EXAM- 
INATION OP SOCIAL ATTIIUDES AND 
DATA, . 
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1 . ftis death ied to "both riots and furthe 
r^ent vith peaceful means of achieving 
of eome Negroes and. a renewed detemin 
his lead on the part of other Negroes. 

2. His death shocked the white community; 
this shock will have lasting effects t 
to achieve real equality for Negroes i 
seen. 



S. Identifies value ■^confllctS t 0» Violence and riots may have differing ef:^ 

majority of the population* 
S. Identifies basic assumptions . • 

1. Some see It as an indication that the 
S. Identifies factual questions grant rights to minority groups has gc 

vhlch need to be answered . that they must be controlled by more :i 

2$ Some &je It as an indication that movi 
greater equality have been far too sl( 
little and that riots and violence vi: 
unless the country moves rapidly and ( 
to achieve in practice its professed : 



S. Applies rrevlously* learned 

concepts and generalizations to 
new data. 



Many Cannot understand why the riots < 
have increased since the passage of c: 
latlon to do away with political and . 
atlon. 




ion upon 
and on in- 
the society. 

d to 
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TTITUDES AND 
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1* His death led to both riots and further disallusion- 
ment vith peaceful means of achieving rights on the part 
of some Negroes and a renewed determination to follow 
his lead on the part of other Negroes* 

2. His death shocked the white community; whether or not 
this shock will have lasting effects upon efforts 
to achieve real equality for Negroes remains to be 
seen* 



)nf llcts . 



sumptions , 



questions 
isweredi 



learned 



ilizations to 



C. Violence and riots may have differing effects upon the 
majority of the population. 

1. Some see it as an indication that the movement to 
grant rights to minority groups has gone.rtoo far and 
that they must be conti*olled by more force. 

2 /Some see It as an indication that moves to grant 
greater equality have been far too slow and too 
little and that rlols and violence will increase 
unless the country moves rapidly and dramatically 
to achieve in practice its professed Ideals. 



3 • Many cannot understand why, the riots and other violence 
' have increased since tho; passage pf civil rights legis- 
lation to do away with political and legal discrimin* 
ation* 



ERIC 



i 



- 6 



d. The class should Identify the value conflicts involved in: 
(a) the control of rioting, and (b) the proposal for bringing 
greater equality to minority gix)up members. They should also 
identify the basic assumptions and different positions on 
such proposals. 



The class should draw upon what they have learned about past 
revolutions to try to decide why riots and other violence in- 
creased after the psssage of civil rig^its legislation in the 
19d0'8. They should analyze different theories about factors 
causing revolutionary activity as opposed to social reform 



n 



PruBtration may result in 
aggression. 

Political revolutions are 
usually the result of mxil- 
tlple causes I 

Peopled s ideas of vhat con- 
stitutes an adequate level 
of living on one hand or 
poverty on the other changes 
as average living levels 
change * 

kay decision is affected by 
the perceptions of the persons 
making the decision • 

Perceived deprivation and the 
belief that such deprivation 
is not Inevitable contribute 
to revolutionary and other 
protest movements* 



a# These people Ignore findings from ma 
tlons) those who revolt tend to be tl 
big gap between their condition and 
ccDe to think possiblOv It is not de 
but arather perceived deprivation vh 
to revolt* 
1) The Negro community expected much 
legislation, but their expectatio 
reached In the majority of cases. 



Peov^.e do not vork actively in 
voluntary organizations Vinless 
they have a sense of group pride, 
of positive identification with 
the group. 



2) Their leaders and many white peop; 
Negroes to believe that they need 
that they can obtain what they wai 



The development of group pride, 
positive identification with one's 
group, is essential to deterained 
efforts to achieve an end to dis- 
crimination # 



These people ignore flndinge from many past revolu- 
tionaj those who revolt tend to be these vho see a 
hig G^^P between their condition and what they have 
ccDe to think possihlo. It is not deprivation as such 
but rather perceived deprivation which causes people 
to revolt. 

l) The Negro commxmity expected much from ojlvil: rights 
legislation, but their expectations have not been 
reached in the majority of cases. 



2) Their leaders and many white people have led the 
Negroes to believe that they need not be passive^ 
that they can obtain what they want by action^ 



r 
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movements* (e»g. They might review Smelser'8 theory of collective 
action, and they might examine once again the factors in oth^r 
countries.) 



f . Review what pupils learned in the seventh grade course about the 
importance of the development of group pride and identification 
upon the actions of ird.nority group members • Or, if pupils did 
not study the earlier unit, use some of the activities suggested 
in that unit or sisiilar kinds of activities to help pupils under- 
stand the importance of group morale in leading to activity for 
civil rights. 
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0. Differential treatment of in- 
dividuals because they are 
members of a particular group 
presents a problem to society 
because of the conflict with 
our basic cultural values and 
because of the wide-ranging 
effects of that discrimination 
upon society as a whole and on 
individual members of the 
society. 

S. Is alert to incongruities, recof;;^ 
Dizes problems > and is concerned 
about them. 



b. Those people who cannot understand tl 
xxnderstood the kinds or extent of di£ 
deprivation which have in the past ar 
to exist. 



0. Differential treatment of in- II- 
divlduals because they are 
members of a particular group, 
presents a problem to society 
because of the conflict with 
our basic cultural values and 
because of the wide-ranging 
effects of that discrimination 
upon society as a whole and 
on Individual menibers of the 
society. 

0. Racial beliefs Involve strongly- 
held attitudes which affect 
behftvlor both at the conscious 
and unconscious level. 



Minority groups have faced continued and seric 
and discrimination in the United States | this 
contradicts the American ideals of equality an 

A. A number of groups have faced dlscrlminatio 
white immigrants of different nationalities 
the Chinese and Japanese , Indians, and Negr 
the most obvious and largest minority group 
crimination is that of the Negroes. Howeve 
portance scvnetlmea overshadows serious disc 
other minority groups. 



b. Those people who cannot understand the riots have not 
understood the kinds or extent of dlecrimination and 
deprivation which have in the past and Which continue 
to exist* 



III Minority grcops have faced continued and serious prejudice 
and discrimination in the United States; this discrimination 
contradicts the American ideals of equality and freedom. 

A. A number of groups have faced discrimination^ including 
white immigrants of different nationalities^ the Jews^ 
the Chinese and Japanese^ Indian8> and Negroes; today^ 
.the most obvious snd largest minority group facing dis- 
criiiiination is that of the Kegroes. However^ their Im- 
portance sometimes overshadows serious discrimination against 
other minority groups* 
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Use the consideration of the increased rioting^and disorder 
following the passage of civil rights legislation to lead into 
the importance for studying the amount of discrimination in 
more detail, including the amount of discrimination which has 
continued since tho passage of the civil rights legislation* 
Read aloud quotations by leaders of both the black and white 
community after the passage of the Civil Rights Acts of 19&^ 
and 1965 to illuatrate the promise held out. 

Then suggest the need for finding out more about the degree to 
which the promises have or have not been fulfilled • 



3# How much the clejs should do in developing part II of this unit, 
depends in large part upon whether or not they have studied the 
Center's earlier courses in grades 6-9 or other courses which have 
dealt extensively with minority group problems. If pupils have 
not come through earlier cowses which have dealt with minority 
group problems, use some of the same types of activities suggested 
in the seventh grade imit on minority group relations, the eighth 
grade case studies In the legislative unit, and the ninth grade unit 
on poverty to help pupils develop a better understanding of dis- 
crimination, prejudice, and reactions of minority group members. 
If students have come through the earlier courses, the teacher 
should try to use many of the following 'activities. 



1 



O. Dlffereritial treatment of in- 
dividuals because they are 
members of a particular grovp, 
presents a problem to socie^;y 
because of the conflict vit)i 
our basic cultural yalues and 
because of the wide-ranging 
effects of that discrimination 
upon society as a whole and on 
Individual members of the 
society* 
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1, Minority groups have suffered econort 
widespr-^ad unemployment than among o 
poorer Jobs, and from lower incomes 
for white people with similar traini 



0* Differential treatment of in- 
dividuals because they are 
members of a particular group, 
presents a problem to society 
because of the conflict with 
our basic cultural values and 
because of the wide-ranging 
effects of that discrimination 
upon society as a whole and on 
individual members of the 
society* 

S# Is able to empathize with others , 
seeing things through their eyes' * 

A. VALUES HUMAN DIONm* 



• Minority groups have suffered economically from more 
widespread unemployment than among other groups, from 
poorer jobs, and from lover incomes than those found 
for white people with similar training. 
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Review what pupils learned earlier about prejudice and discrimination 
and about legislative and Judicial decisions about discriminationt 



5. Use current articles, events and data to arouse greater interest in the 
study of causes of prejudice and discrimination and a study of the 
protest movements as well as to find out the extent to which civil 
rights legislation has affected discrimination* 



6» Use some reading of biographical fictional materials dealing with 
minority groups to help pupils identify with minority group members 
in order to better xmderstand their feelings* Point out the need 
for such understftnding if pupils are to understand the actions of 
protest movements* Although pupils read biographies and fiction 
dealing with discrimination in the unit on intergroup relations in 
the seventh grade, they can now read much more adult materials and 
more current books. After pupils have done the reading, hold a 
general class discussion on the questions: How would you feel if 
you had been the minority group members described in your books? 
How do you think you would cct? Some of you have read books about 
the situation since the passage of the I96U and I965 civil rights 
acts. How much do the people in your books think the situation has 
changed as a result of these acts? 



See bibliography 
Use others in yo 
add current book 
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learned earlier about prejudice and discrimination 
ve and judicial decisions about discrimination. 



:s, events and data to arouse greater Interest in the 
prejudice and discrimination and a study of the 
is well as to find out the extent to which civil 
has affected discrimination • 



* biographical fictional materials dealing vith See biblic^raphy for sane titles, 
help pupils identify with minority group members Use others In your library, and 
understand their feelings. Point out the need add current books each year, 
ling if pupils are to understand the actions of 

Although pupils read biographies and fiction 
minatlon in the unit on intergroup relations in 
they can now read much more adult materials and 

After pupils have done the reading, bold a 
ission on the questions: How would you feel if 
.norlty group members described in your books? 
m would act? Some of you have read books about 

* the passage of the 196'+ and I965 civil rights 
the people in your books think the situation has 
. of these acts? 
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A. DESIRES TO PROTECT THE RIGHTS 
OF MINORITIES. 



0, Differential treatment of in- 
dividuals because they are 
members of a particular groupj 
presents a problem to society 
because of the canfliot with 
our basic cultural values and 
because of the wide-ranging 
effects of that discrimination 
upon society as a whole and on 
individual mernbers of the 
society* 

0. Any decision is affected by 
the perceptions of the persons 
making the decisions* 

S. Checks on the completeness of 
data. 

S. Examines sample used in study 
to see if it is representative 
of the population for which gen - 
erallaat ions are being made . 



a. In spite of recent legislation 
crimination, such discrirainati 
in many places, and unemployme 
group members remains high, 

b. This economic discriraination h 
health and family life, as wel 
to obtain higher education nee 
kinds of Jobs* 



S. 



Interprets tables. 



In spite of recent legislation against Job dis- 
crimination, such discrimination still continues 
in many places, and unemployment among minority 
group members remains high, 

r 

This economic discrimination has had effects upon 
health and family life, as well as upon opportunities 
to obtain higher education needed for certain 
kinds of Jobs. 



• Have pupils look at current tables on unemployment among Negroes as 
compared to white people, average incomes among Negroes and whites, 
average incomes among Negroes and whites of similar educational back- 
ground, and perceptions of Negroes about their economic opportunities. 
Compare these tables with similar tables for the early 1960's» Discuss: 
What has happened to economic opportunity among the Negroes? Does it 
make any difference whether we are talking about different ecucational 
levels among Negroes? How do Negroes perceive their economic oppor- 
tunities today? How important are their perceptions as compared to 
the actual situation? Why? Also discuss the sources of the data 
and samples used in collecting the data. 



. Ik . 



irrent tables on iinemployment among Negroes as 
de, average incomes among Kegroes and vhites, 
Negroes and whites of similar educational beck- 
is of Negroes about their economic opportunities, 
rith similar tables for the early 1960's. Discuss: 
economic opportunity among the Kegroes? Does it 
lether ve are talking about different ecuoational 

Hov do Negroes perceive their economic oppor- 
umportant are their perceptions as compared to 

Why? Also discuss the sources of the data 
jllectlng the data. 



Use Reader's Guide to locate most 
recent information. For 
tables and figures showing 
changes i^rom 1939 ^to 19^^ 
and even some 1966 figures , 
see Ferman, et. al. , eds., 
Negroes and J obsj pp. 10^ ih, 
16^17, 19, 21*7^31 65, 92-95, 
12k, ?!• 

Franklin and Starr, eds.^ Negro 
in 20th Century Am t> P«^93. 

. For Negro perceptions in I966 
and 1963, see Brink and 
Harris, Black and White > 
pp. 222-225- 

See also the widely-reprinted 

Hiarris Survey on "The Racial 
Gap" for Ap l8^ 1968. 
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0» Groups may engage in power 
conflict; one group tries to. 
dominate another in order t6 
take something from it, such 
as its labor or wealth • 



S* Interprets tables * 



2. Minority groups .have suffered sociaJ 
various kinds: in education, in chi 
in reci^eation, etc. 



Interprets tables * 



a. Despite recent legislation and cc 
hibiting discrimination in public 
education, much discrimination C( 

l) There is still widespread dis< 



0* Differential treatment of in- 
dividuals because they are 
members of a particular group, 
presents a problem to society 
becaxise of the conflict with 
our basic cultural values and 
, because of the wide-ranging effects 
of that discrimination upon society 
as a whole and on individual menibers 
of the sooietyi 
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Minority groups have suffered social discrimination of 
various kinds: in education, in churches, in housing, 
in recreation, etc* 

a. Despite recent legislation and court decisions pro- 
hibiting discrimination in public places and in 
education, much discrimination continues. 

l) There is still widespread discrimination in housing. 



. 16 . 



8. Have a pupil report on discriminatory practices in labor unions and Ferman, et. i 

apprenticeship and training programs* Then discuss: How vould such JobS j pj 

practices affect the Job opportunities of Negroes and other minority on perce 

groups? Also have pupils look at a teblm on the Negro 'o perceptions 235 of I 

of laboy uniottB - lu 1963 and 1966, and Whli 



9. Have pupils look at current articles and tables dealing with housing 
and Negro perceptions of discrimination la housings Compare these 
d£;ta with data for the early I960's. Discuss: How much has the sit- 
uation changed? Has the Negro perception of the housing situation 
changed much? Also have pupils examine tables on health and sanitation 
conditions in Negro ghettos. 



Use Reader 



For 



For 



filso 



data. 

Negro ' s 
in 1963 
and Har] 
pp. 221*^ 

sanitatic 
of the I 
on Civi: 

273- 
, see Jac 

(section 



10. Have several students check with local social agencies about any recent 
studies of housing in different parts of the city. If possible, they 
should prepare maps and graphs to illustrate findings about differences 
in hoiislng conditions in areas with large minority group populations 
and those without large groups of these people. 



I 
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on discriminatory practices in labor unions and 
training programs. Then discuss t How would such 
[B Joh opportunities of Negroes and other minority 
^pupils look at a tabls on the Negro's perceptions 
lQ £963 and 1966. 



Perman, et- al., eds,, Negroes and 
Jobs J pp. 277-322* For table 
on perceptions see pp. 23*^- 
235 of Brink and Harris, Black 
and White. 



current articles and tables dealing with housing 
>tlons of discrimination ju housings Compare these 
the early 1960's. Discuss: How much has the sit- 



^s the Negro 
have pupils 
ghettos « 



perception of the housing situation 
examine tables on health and sanitation 



Use Reader 't Guide to locate current 
data. 

For Negro 's perceptions of housing, 
in 1963 and 1966, see Brink 
and Harris^ Black and White , 
pp. 22U-225, 228-229* 

For sanitation and health, see Rep't . 
of the Nat'l. Advisory Conacission 
on Civil Disorders , pp. 269- 
273. 

Jftlso^ see Jacobs, Prelude to Riot 

(sectioiis on housing and health). 



ts check vith local social agencies about any recent 
In different paints of the clty» If possible, they 
I and graphs to illustrate findings about differences 
ns In areas vith large minority gax>up populations 
-arge groups of these people. 



Interprets tables • 

Is able to emyathlze vlth 
othersj seeing things through 
their eyes t 



Interprets tables # 

Qenerallzes from data * 

Differential treatment of In- 
dividuals because they are members 
of a particular group presents a 
problerb to society because of the 



2) Schools in the South have had only token Inte- 
gration, and those in the Jforth svrffer from de facto 
segregation l&ecaxiee of housing; education in 
minority gi?oup areas ha^ frequently suffered 
from poorer facilities and materials than schools 
in other areas or frunj curricula which are in- 
appropriate for the puptls. 
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11 » Several etudenta Interedted In photography might take pict\!re8 of 
housing and recreational facilities in minority group dcMnlnated 
areas of their own or a nearby large city. Have the class compare 
these photographs with vhat they know of other housing situations 
in the same city* 

12, Show the class a current table dealing with integration \n southern 
schools. Ask: How many years has it taken to achieve this degree 
of integration in southern schools since the famous Supreme Court 
decision outlawing school segrrgation? If you were southern Negroes, 
would you be satisfied with this progress? Why or ^riiy not? Why 
do some people speak of ^'token" integration in many southern cities? 



13 • Now have the class look at data on de facto segregation in northern 
communities* Ask: How can you explain this data? Have students 
compare current data with data on de facto segregation in the early 
1960's, Ask: How much has the situation changed? What demands 
have many Negroes made because of this de facto segregation? 



Ih* Have pupils investigate, if possible, current expenditures per 
pupil in schools which are in inner city areas of a high Negro 
population as compared to those in the better residential areas # 

Also have one or several pupils take photographs to show the class 
of the physical conditions of schools in the different districts. 
Then have the class compare these conditions* Is there discrim- 
ination against the Negroes on the basis of these criteria? 



I 
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.nterested In photography might take pictures of 
ktional facilities in minority group dominated 
\ or a nearby large city* Have the class coiqpare 
with what they know of other ho\ising situations 



current table dealing with integration in southern 
w many years has it taken to achieve this degree 
southern schools since the famous Supreme Court 
; school segrrgation? If you were southern Negroes, 
3f led with this progress? Why or why not? Why 
eak of "token" integration in many southern cities? 



Use Reader's Guide to locate current 
data. For figixree prior to 
1966, see Sobel, ed.> Civil 
Rights Leader J pp, 1+12-413 > 
and Ro^e and Rose, eds<| 
Minority Problems , pp. 23I- 
232* 

Franklin and Starr, eds«, The Negro 
in 20th Century Am> j Selections 
ea-tJd. 



3 look at data on de facto segregation in northern 
: How can you explain this data? Have students 
ata with data on de facto segregation in the early 
V much has the situation changed? What detnands 
made because of this de facto segregation? 

tigate, if possible, current expenditures per 
vfhich are In inner city areas of a high Negro 
pared to those In the better residential areas. 

several pupils take photographs to show the class 
onditions of schools in the different districts • 
BB compare these conditions. Is there discrlm- 
he Negroes on the basis of these criteria? 



Use Reader's Guide to locate in- 
formation .Use local statistics 
of schools t Also \ise: 

Franklin and Starr, eds«. The Negro 
in 20th Centuxy Am. , Selections 
9-10. 

Consult state Department of Ed- 
ucation researchdi^lsion or 
local school district business 
office . 

Firman, et» al., eds., Negroes and 
Jobs, pp. 121, 227 -22^. ^ 
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conflict with o\xr basic cultural 
values and because of the vide- 
ranging effects of that dis- 
crimination upon society as a 
whole and on individual members 
of the society. 



S. Interprets tables < 



A* IS COMMITTED TO THE FREE EXAM- 
INATION OF SOCIAL ATTITUDES AND 
DATA, 



3) Social discrimination still ai 
dices against minority group i 
is felt through a vide varietj 
iating acts of discrimination < 



S. Interprets tables > 



A, IS COMMITTED TO TW FREE EXAM- 
INATION OP SOCIAL A'lrrruDES and 

DATA. 
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3) Social discrimination still arises because of preju- 
dices against minority group members; this prejudice 
is felt through a wide variety of small but humil- 
iating acts of discrimination. 



I 
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15. Show the class a table on the median number of years of schooling 
for whites and non-whites In the S. in 1960. Use current data 
for comparison if possible. 



Perraan, ei 
and c 

For curret 
of E( 
Readt 



16. Invite a representative of a local human rights commission or a rep- 
resentative of a minority group in the local area to tell the class 
about kinds of social discrimination which he thinks still exists 
in the city or state, other than In housing or education • 



17* Show the class tables on Negroes' perceptions of changes in social 
diacrimination between 1963 and I966. Discuss the data presented* 



Brink and 
pp. i 



18. Have several students investigate the attitudes of local social clubs, 
auto clubs, athletic clubs, etc* toward minority group membership i 



4 
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able on the median number of years of schooling 
-whites in the U. S» in I960* Use current data 
oossible. 



Ferman, et. al., edSi, Negroes 
find Jobs J kT. 

For current data, see U. Office 
of Education figures or use 
Reader's Guide to locate data. 



ative of a local human rights coiumission or a rep- 
inority group in the local area to tell the class 
lal discrimination which he thinks still exists 
te, other than in housing or education. 



Les on Negroes* perceptions of changes in social Brink and Harris, Black end White , 

veen 1963 and I966* Discuss the data presented. pp. 226-228. 



ats investigate the attitudes of local social clubs, 
Ic dubs, etc. toward minority group membership. 
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S. Draws inferenceg from datS t 

G. Differential treatment of in- 
dividuals because they are 
members of a particular group; 
presents a proVlem to society 
because of the conflict with our 
basic cultural values and because 
of the wide-ranging effects of 
that discrimination upon society 
as a whole and on individual 
members of the society. 



b« These kinds of discrimination, parti 
crimination in education, have made 
for minority group members to obtain 
needed for taking advantage of emplo 
even when they are ava liable • 



S« Interprets tables > 



G. 



Differential treatment of in- 
dividuals because they are 
members of a particular group, 
presents a problem to society 
because of the conflict with our 
basic cultural values and because 
of the wide-ranging effects of 
that discrimination upon society 
as a whole and on individual 
members of the society. 

Is able to empathize with others 
seeing things through their eyes ■ 



A. VALUES HUMAN DIGNm* 

A. DESIRES TO PROTECT THE RIGHTS 
OF MINORITIES. 



3** They have suffered from a long history 
legal discrimitiatlon. 

a. Despite recent legislation removing 
and other legal restrictions, discrl 
continues, in fart because of lack c 
of laws and in part because minoritj 
retaliation if they take advantage c 
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b. These kinds of discrimination, particularly dis- 
crimination in education, have raade it more difficult 
for minority group members to obtain the skills 
needed for taking advantage of employment opportunities 
even when they are available* 



3- They have suffered frcci a Icng history of political and 
legal discrimination. 

a. Despite recent legislation removing voting restrictions 
and other legal rcstricticnsj discriiainatlon still 
continues, in jart because of lack Oj.' enforcement 
of laws and in part because minority group members fear 
retaliatico if they take advantage of such *laws* 
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19# Hold a discussion on the residual effects of past discrimination upon 
the ability of minority group members to take advantage of new legal 
rights. Also discuss the effects of continued social discrimination 
of various kinda upon their economic opportunities. 



20* Show the class current tables on percentages of Negroes who are reg- 
istered to vote in southern states. Compare these tables with similar 
tables toY years prior to the voting act of I965. Discuss; What has 
happened to voting registration among Negroes since the Voting Rights 
Act was passed? Why aren^t even more Negroes registered to vote? 
Draw upon students ^ reading to discuss types of retaliation which 
have been used by whites against people who have tried to organize 
Negro registration drives. Or have students read about examples of 
such retallatioti. Also have pupils investigate the degree to which 
the law has been enforced. They should use the Reader's Guide to 
locate current articles on this topic. Also discusss Do all white 
people register to vote? Mhy not? Which groups are least likely to 
register and vote? Why mlfeht you expect the same thing to be true 
among minority group members? (Review what students have learned in 
grade eight, or show them tables illustrating the data needed.) 
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the residual effects of past discrimination upon 
Ity group menibers to take advantage of new legal 
s the effects of continued social discrimination 
n their economic opportunities • 



iXit tables on percentages pf Negroes who are reg- 
southern states . Compare these tables vith similar 
or to the voting act of 1965. Discuss: What has 
registration among Negroes since th6 Voting Rights 
f aren/t even more Negroes registered to vote? 
reading to disciiss types of retaliation vhich 
lites against people who have tried to organize 
irlves. Or have students read about examples of 
\leo have pupils Investigate the degree to which 
forced* They should use the Reader^ s Guide to 
les on this topic. Also discuss; Do all white 
/ote? Why not? Which groups are least likely to 
' Why might you expect the same thing to be true 
p members? (Review what students have learned In 
•vT them tahles illustrating the data needed.) 



ERLC 



Sobel, ed,, Civil Rights 1960»^ 
1^66 , p. k2ii (I966 figures), 

Perman , et • al . 1 eds • , Negroed and 
Jobs > p. 52 (1952 and 1962 
figures )• 

For a description of regiotration 
di'ives> see Walters and 
Cleghornj Climbing Jacob ^s 
Ladder J The Arrival of 
Negroes in Sputhern Politics . 

Franklin and Starr, eds., Negro 
in 20th Century America j 
373. 



The exercise of freedom is 
culturally determined; the 
individual has to be taught 
what the options are> hov one 
goes about exercising them^ 
why he should exercise them* 



The unequal distribution of 
PQwer reflects the fact of 
political organization; in- 
dividuals Join into aggregates 
(parties^ interest groups, etc) 
to Increase their political pover 
by joining it with others* 



VALUES HUMAN DIONm. 

DESIFES TO PROTECT THE RIGHTS 
OF MINORITIES. 

Is able to empathize with others j 
seeing things throu^n their eyes > 



IS COMMITTED TO THE JHEE EXAM- 
INATION OP SOCIAL ATTinJDES AND 
DATAt 



Despite recent legislation > it Is difficult to Ret 
Jury verdicts against white people who violate 
Negro rights in the South* 



Minority group members frequently complain that they 
are treated brutally or impolitely by police- -in 
ways in which majority group members are not treated • 



21, Have a pupil or a group of pupils investigate studies of growing Negro 
power in elections in both the South and Norths They should report 
their findings to the class* Then discuss: Why do you think the 
growing voting power of the Negroes is important? 



22* Have a student i ^pare a report on a number of murders of Negroes in 
the South, the evidence in^^c^i case, the decision of the Jury in each 
case, and any followup federal action which took place* Discuss J 
If you were a Negro living in the South, would you expect justice 
in the courts if attacked by white men? How wo\ild your attitude 
aVout the possibilities of Justice affect your reactions to ways of 
achieving greater equality? 



23* Invite a member of the Negro comunity living in a poorer area of a 
l^rge city to class to discuss the reactions of Negroes to their 
treatment by police and courts. Then invite a representative of 
the police department to class to present its view, (instead, you 
could have pupils read accounts of cha?TM of unequal treateient). 



I 



roup of pupils investigate studies of growing Negro 
in both the South and North* They should report 
he class* Then discuss: Why do you think the 
r of the Negroes is important? 



Use the Reader's Guide to locate 
articles dealing with the 
1966 state and federal 
elections and the I967 local 
elections and curre^it elections « 

Also, see Walters and Cleghorn, 
Cliuibing Jacob's Ladder > 
Ch* ?S» 



iare a report on a number of murders of Negroes in 
lence in^ach case, the decision of the jury in each 
>vrup federal action which tori- place « Discuss: 
: living in the South 1 would you expect justice 
.tacked by white men? How would your attitude 
ties of Justice affect your reactions to ways of 
quality? 



Rose and Rose, eds., Minority 
Problems J pp. 175-ltil. 

Sobel, ed*, Civil Rights 1960« 
1966 , (Use Index) > 



the Negro comunity living in a poorer area of a 
J to discuss the reactions of. Negroes to their 
^ and courts. Then Invite a representative of 
3nt to class to present its view, (instead, vou 
read accounts of cha?*C<i6 of uneqxial treatment). 



Mississippi Black Paper * 
Repyt* of the^at^lT^vlsory 

Coimlsslpu on Civil Disorders , 

PP* 30^-307 • 
Jacobs, Prelude -to Riot (section 

on police). "~ 



Through the process of social- 
ization, individuals become 
members of a group by learning 
role expectations and to perform 
a wide variety of tasks * 

ThrxDUgh the process of social- 
ization^ each individual ac- 
quires a self* 



As a result of other kinds of discri 
suffered serious psychological effec 

a. At times this discrimination has 
or at least loss of self-respect 
members who have been *^soclalizec 
perceptions which majority group 
minority group members* 



Some members of minority groups 
have exhibited hatred of their 
own group; they have learned 
( been socialized) to accept 
the majority group's perceptions 
of their own minority group. 

Frustration and/or self-hatred 
or self -doubts can lead to 
apathy* 



b . The self -concept developed by mar. 
repeated frustration have led at 
a belief that it is useless to tr 
things* 



Political revolutions are usually 
the result of multiple causes. 

People's ideas of \diat ccastitutee 
an adequate level of living on one 
hand or poverty on the other changes 
as average living levels change* 



As a result of other kinds of discrimination^ they have 
suffered serious psychological effects. 

a» At times this discrimination has led to s^lf -hatred 
or at least loss of self-respect among minority group 
members who have been "socialized*' into accepting the 
perceptions which majority group members hold of the 
minority group members. .| 



b. The self -concept developed by many Negroes and/or 
repeated frustration have led at times to apathy--to 
a belief that it is useless to try to do certain 
things* 
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2k. Show the class tables presenting the results of studies which have 
shown that young Negro children frequently take on the views of 
white people toward the Negro race. Ask? How can you account for 
this data? Review what students learned in earlier years about role 
perceptions .and the development of a self concept through the process 
of sociaiizatlon. Discuss: How do these concepts help explain this 
data? 



25* Have pupils read various statements by Negroes or articles which 
examine the development of negative self concepts among Negroes 
or other minority group members, the reasons for this development, 
and the effects of such self concepts < Then discuss: How would 
such self concepts affect progress in school? Kow would they 
affect attempts by Negroes to get ehead in Jobs or even apply for 
Jobs? How do you think such self-concepts might be changed? 



26. Have pupils examine articles by men in the Black Power movement 
which deal with the importance of developing different self-con- 
cepts and pride in their race. Also examine studios done on 
attempts to improve Negro self-concepts. Discuss: Why is pride 
important In any attempt to end discrimination? 
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?3 presenting the results of studies which have 
ro children frequently take on the views of 
the Negro race. Ask: How can you account for 
chat students learned in, earlier years ahout role 
development of a self concept through the process 
:^i3Cus;&: How do these concepts help explain this 



ious statements \)y Negroes or articles which 
lent of negative self concepts among Negroes 
:oup meiribers/ the reasons for this development, 
iuch self concepts • Then discuss t How would 
effect progress in school? How would they 
legroes to get ahead in Jobs or even apply for 
link such self-concepts might he changed? 



Bose and Rose , eds > , Minority 

Problems , pp. 260-263. 
Saenger, Soc . Ps yc hology of Pr ejudic e, 

pp* 5F^27. 
Goodman, Ra ce Awareness la Young 

Children* 



Ferrnan, et. al., eds., We gi^oes and 

Jobs , pp. 129-161.'"** 
Kvaraceus, et. al., ^^^^iiP^Self^ 

Concept . 



articles by men in the Black Power movement 
iir»portance of developing different self -con- 
:heir race. Also examine studies done on 
liegro self -concepts. Discuss: Why is pride 
tempt to end discrimination? 



Friedman, ed.. Civil Rights Rea der^ 

pp. 139-1'*7. 
Carmichael and Hamilton, Black Power, 

Ch. 2. ^ 
Kvaraceus, et. al., Negro S3lf- 

Concept , Section 3'. 
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Xa^ab lo to empathize vltb 
r;^;>\epLgV seeing things through 
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et Discrtminatlon has inade It more 
group meabers to obtain psycholo 
from Identification with the nat 
within the nation* 



Differential treatment of in- 
dividuals because they are 
iui^cb^irs of a particular group, 
p>i?:C'it8 a problem to society ' 
b'acause of the conflict with 
oav basic cultural values and 
because of the wide-ranging 
effects of that discrimination 
uppn society as a whole and on 
individual members of the 
society. 

Racial beliefs involve strongly*- 
held attitudes which affect be- 
havio?: both at the conflclous 
and ur^conscious level • 



15 • The Negroes are not the only minori 
discrimination in this country • Th 
much discrimination against other g 
aome groups which once faced discri 
longer considered minority group me 



'icnt^rallzes from datSi 



Differential treatment of indi- 
viduals because they are members 
of a particular group, presents a 
problem to society because of the 
conflict with our basic cultural 



B. Although the cost of prejudice and dls< 
most heavily by the minority groups, pi 
ination are also costly to the white m^ 
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e. Discrimination has made it more difficult for minority 
group members to obtain psychological satisfaction 
from identification with the nation or vlth groups 
within the nation. 



5. The Negroes are not the only minority group to suffer 
discrimination in this country^ There still exists 
much discrimination against other groups, even though 
Bome groups which once faced discrimination are no 
longer considered minority group members ■ 



B. Although the cost of prejudice and discrimination are bom 
most heavily by the minority groups, prejudice and dlscrim* 
ination are also costly to the white majority in the coxintry. 
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27. Discuss; What personal satisfaction do you get from belonging 
to a highly respected group? (Usfe school organizations as an 
example.) What personal satisfaction do you get from recognition 
that you are a citizen of the United States? Do you think min- 
ority group members would be able to get similar satisfactions? 
Why or why not? Examine requests by Negroes for more Negro 
history in the schools • Ask: Why do you think they are making 
such demands? 



28. Although the chief focus of this unit will probably be on Negro- 
white relations, have some members of the class or all of the 
class investigate other minority group problems in this country, 
particularly those of importance in their own areas* Have them 
make a presentation of their findings to the class and then have 
the class compare the situation faced by these minority group 
members and that faced by Negroes* 



29 • Summarize the costs of prejudice and. discrimination to minority 
groups and then explore the costs to the white majority • This 
summary and exploration should include an analysis of the psy- 
chological costs • You may wish to have pupils read some articles 
or sections in books describing the costs to majority group 
members before you hold this discussion* You might also have a 



\ 
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focus of this xmit vill probably be on Negro- 
.ve some members of the class or all of the 
>ther minority group problems in this country^ 
of importance in their own areas. Have them 
I of their findings to the class and then have 
he situation faced by these minority group 
teed by Negroes . 



i of prejudice and discrimination to minority Simpson and Yinger ^ Racial and 

)lore the costs to the white majority. This Cultural Minorities j Ch. 8.. 

ition should include an analysis of the psy- 
You may wish to have pupils read some articles 
<8 describing the costs to majority group 
hold this discussion. You might also have a 
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values and because of the wide- 
ranging effects of that discrim- 
ination upon society as a whole 
and on individual members of the 
society. 



!• They suffer economic co£:i 

a* The country as a whole has a lo\ 
because it fails to m^k ^ull u< 
potential • 

b. Businessmen have smaJler inarkets 
minority groups had grec r pur< 
minority group boycotts 30 hui 

c# The citizen at large ay hj 
and costs for other p ant i 

necessary to help the rly-sl 
minority groups. 

d. Riots and other acts ting i 

great economic destruc 

2. Discrimination contributes ^ crime 
may result in physical dang^ and € 
group members* 

3* Those who discriminate uaua . sufl 
cost because It Is diffi j for tl 
guilty, despite all of theii ratior 

If . The nation suffers in i t s 1 h t ion^ 
world which has far more non-v hitejs 



Sets ujp hypotheses . 



III. Probably a number of factors v 
and discrimination against miiv 



:^ethe 
oi^oup 
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1. They suffer economic costs • 

The coxmtry as a whole has a lover national income 
because it fails to make full use of its human resource 
potential* 

b. Businessmen have smaller markets than they vo\ild if 
minority groups had greater purchasing power; moreover, 
minority group boycotts also hurt business. 

c. The citizen at large must pay higher welfare cdste^ 
and costs for other government services which are 
necessary to help the poverty-striken among the 
minority groups* 

d^ Riots and other acts resulting from frustration cause 
great economic destruction* 

2, Discrimination contributes to crime and to riots; both 
may result in physical danger and even death to majority 
group members* 

3* Those who discriminate xisuaUy suffer some psychological 
cost because It is difficult for them not to feel 
guilty, despite all of their ratlonaliaatlons* 

k. The nation suffers In its relations with the rest of the 
world which has far more non-whites than whites. 



Ill* Probably a number of factors work together to produce prejudice 
and discrimination against minority groups* 



student prepare a chart showing the estimated costs of some recent 
riot. Another pupil might check with welfare agencies and the 
local fire department .cg differences in costs for areas which are 
heavily populated by minority groups as. against other areas of the 
city. You, should be able to develop the costs related to our 
relations with other countries by drawing upon what pupils have 
learned in the eleventh grade, (or in the unit on Africa if 
pupils have studied Africa earlier in the year). 



30. Hold a general class discussion on the question: What do you think . 
may t)e the cause of prejudice and discrimination against minority 
groups in this country? If students do not themselves use sociological 
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S# Considers the relevance of social A* 
science dlsof pllne^ and uses the type 
of questions asked and the analytical 
concepts used In the relevant dlscl ^ 
pllnes to help him analyze the problem » 

S. Applies prevloualy^ueed concepts and 
generallaations to nev data . 

S# Deduces If >-then statements from hypotheses * 

S# Usgs' deduced consequences of hypotheses 
to guide him la the collection of relevant 
data* 

O4 Frustration may result In aggression; 
when cultural norms are strongly 
opposed to aggression tovard certain 
people (e.g. parents) or people are 
frustrated by events heyond their 
control or the control of people whom 
they knoW) the aggression may be turaed 
against others who become scapegoats. 

0. Authoritarian ijersonalities tend to 
be conformist J to use stereotyped 
thinking and to project their own 
traits onto other people; many prej- 
udiced people are authoritarian per- 
sonalities. 



A number of social scientists have in\ 
factors related to prejudice; psycholc 
explain why people are prejudiced and 
goating but not why they choose certai 
objects of their prejudice. 

1. Some social scientists have develop 
aggression theory to explain prejud 
However, the theory does not explai 
frustration do not result in prejud 
frustrated person turns against par 
rather than others. 

2. Some social scientists have develop 
the relationship between an authori 
and prejudice- Again, such-a theor 
some prejudice, although social sci 
questions about some of the researc 
However, the theory does not explai 
groups become the ot^ects of prejud 
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A number of social scientists have investigated personality 
factors related to prejudice; psychological theories help 
explain vhy people are prejudiced and resort to scape*- 
goating but not why they choose certain groups' as the 
objects of their prejudice. 

1. Some social scientists have developed a frustration- 
aggression theory to explain prejudice and discrimination 
However, the theory does not explain why some types of 
frustration do not result in prejudice nor why the 
frustrated person turns against particular groups 
rather than others* 

2. Some social scientists have developed a theory about 
the relationship between an authoritarian personality 
and prejudice. Again, such a theory helps explain 
some prejudice, although social scientists have raised 
questions about some of the research techniques used. 
However, the theory does not explain why certain 

groups become the otgects of prejudice and discrimination 



concepts in their formation of hypotheses, asks What sociological 
concepts vliich you have learned earlier might provide possible 
leads to an an-^ucv to this q^uostion? Have the class develop a 
series of hypotheses and if'^then statements to guide the collection 
of data to test these hypotheses. Then divide the class into groups 
to try to investigate each hypothesis. 

If the class does not come up with any hypotheses about frustration 
or personality factors as causes of prejudice and discrimination, 
do the following to stimulate hypothesis^making and lead to the 
Establishment of groups to investigate the hypotheses further. 

(a) Ditto or present figures on the board on the results of studies 
^ lated to the effects of frustration upon prejudice* For 
example, give the class the results of the study by Miller and 
Bugelski who used attitude tests before and after a long exam 
which kept boys from attending the bank night at the local 
movie theater. Also present results of the study by Cowen 

and others of the effects on prejudice of an experiment in 
frustration of college students. In addition, give the results 
of the Frenkel -Brunswick study of prejudiced sixth to eithth 
^ graders. Let students set tip theories to explain this data. 

(b) Give pupils the results of the Hartley studies on prejudice 
toward non-exisiunt groups. Ask pupils: What, hypotheses would 
you suggest as possible explanations of this data? Now give 
pupils the results of some of Hartley ^s follow up work to 

test his hypothesis that prejudice might be generalized. Then 
give pupils data found in the study on the relationship of prej- 
udice to the authoritarian personality. Ask them to set up 
hypotheses about prejudice which might explain this data. 

If no one comes up with any hypotheses related to the group con* 
flict theory or to the cultural learning theory, you might suggest 
that these are theories which have been suggested by social 
scientists. The class might try to develop if then statements to 
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results of the Hartley studies on prejudice 
oent groups. Ask pupils: What hypotheses would 
oofisible explanations of this d^ita? Now give 
^is of some of Hartley's follow up work to 
csis that prejudice might be generalized* Then 
a found In the stVKiy on the relationship of prej- 
thorltarian personality. Ask them to set up 
t prejudice vhloh might explain this data. 

>rith any hypotheses related to the group con- 
the cultural learning theory, you might suggest 
rles which have been suggested by social 
^JSS might try to develop if-then statements to 



These studies are described in 
Simpson and Yinger, Rg.cial 
and Cultural Minorities, 
pp. 54-56. 

The same authors examine the lim- 
itations of the theory in 
chapter 3. 



For data, see Simpson and Ylnger, 
Racial and Cultural Minorities j 
pp. 62-65. 
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S. Tests hypotheses against data . 

S* Checks on the completeness of ^ 
data and Id vary of gonerallzations 
1t> ased on Insufflcleni evidence . 

S. Rejects assumption of cause-effect 
X^lAtlonshli^ In correlations ; looks 
for anotiier factor vhlch may have 
affected both i^varts of the corroTatlon . 

S . Escajnlnes sample used In stuay t o a s e 
If tt Is representative of the "yo^u^ 
latlon for which generallgatlbnscire ' 
belnft made . 

S. Constantly looks for causative. >f actors 
other than those mentioned In source 
of Information * 

0. Frustration may result In aggression; 
when cultural norms are strongJy opposed 
to aggression toward certain people 
(e.g. parents) or people are frustrated 
by events beyond their control or the 
control of people whom they know, the 
aggression may be turned against others 
who become scapegoats. 
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test thee e hypotheses also, and groups might be selected to check on 
the hypotheses* (The teacher shoxild he able to get pupils to suggest 
such hypotheses themselves by asking questions.) 



31/ Bare the' groups which have Investigated the frustration thesis and 
the authoritarian personality theory present their findings to the 
class t Each should study criticisms of the theories before making 
their presentationc • They should present both the evidence for and 
the evidence against the theories in order to help class members 
assess the usefulness and limitations of the theories. After each 
presentation; be sure to discuss t Do you think that the data 
supports your hypotheses? Why or vhy not? Do you think that the 
data provides support for a more limited or a modified hypothesisi 
Why or why not? 



e.g. see, 
Simpson and Y, 

Cultural 
Allport, Natu 
' Chs. 15, 
Saenger, Soc. 

Chs.^'B^ 
Raab and Selzi 

Problems 
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tieaee also^ and groups might be Belected to check on 
. (The teacher shouid be able to get pupils to suggest 
themselves by asking questions*) 



which have investigated the frustration thesis and 
n personality theory present their findings to the 
old study criticisms of the theories before making 
one • They should present both the evidence for and 
inst the theories in order to help class members 
Iness and limitations of the theories • After each 
sure to discuss: Do you think that the data 
potheses? Why or why not? Do you think that the 
pport for a more limited or a modified hypothesis? 



e«g« see ^ 

Simpson and Yinger, Racial and 

Cultural Minorities i pp. 65-79- 
Allport, Natxure of Prejudice j 

Chs» 15, 21-22^ 25. 
Saenger, Soc* Psych, of prejudice j 

Ghs •^'Bl^yl 
Raab and Selanlck^ Major Social 

Problems J pp. 210-213. 
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C. Authoritarian personalities tend to 
be conformist, to vise stereotyped 
thinking, and to project their o\m 
traits onto other people; many 
prejudiced people" are authoritarian 
personalities* 
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Q. Oroupf5 may engage in power conflict; 
one group tries to dominate another 
in order to take something from it, 
such as its labor or wealth* 

0. The nature of discrimination and 
prejudice against a specific group 
is the result of particular group 
interactions over time* 

0» People try to work out rationalizations 
for behavior which is inconsistent with 
their basic values. Racism is a relr 
atively recent development which has 
served as a rationalieation for dis- 
crimination against other races • 

S. CheckSj refines, and eliminates hy - 
potheses, working out new ones where 
necessary ♦ 



A number of social scientists have d« 
prejudice and discrimination based u] 

1. Discrimination is considered a wet 
group win economic or political c< 
group. 

2* Prejudice, according to this theo: 
rationalization to Justify discrii 
which do not Jibe with other a. 

3, This theory helps explain how lis- 
prejudice arose but does not expL 
in situations eveu where it would 
benefit or political benefit to t'. 
to end the discrimination. 
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B. A number of social scientists have developed a theory of 
prejudice and discrimination based upon group conflict - 

1. Die crimination is considered a weapon to help one 
group win economic or political conflict with another 
group • 

2i Prejudice, according to this theory, arises as h 
rationalization to Justify discriminatory pract. es 
which do not Jibe with other als. 

3, This theory helps explairv how llscrimination and 
prejudice arose but does not explain why it continues 
in situations even where it would be of economic 
benefit or political benefit to the majority group 
to end the discrimination. 
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Have the group of students investigating the conflict theory present 
a panel discussion on the question: To what extent can prejudice and 
discrimination against minorities in this covintry be explained by the 
theory that 'it is a weapon in group conflict? Afterwards^ the 
class should test its original hypothesis against the data and decide 
whether or not to reject it, accept it, or to limit it in order to 
fit the data better. 
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tudents investigating the conflict theory present 
on the question: Tp what extent can prejudice and 
nst minorities in this country be explained by the 

a weapon in group conflict? Afterwards, the 
ts original hypothesis against the data and decide 
eject it, accapt it, or to limit it in order to 



e#g» see, Simpson andYinger, , 

Racial and Cultural Minorities, 

chTT 

Raab and Selznick, Major Social 
Problems , pp* 220-221 • 



Si Testa hypotheses against data < 

St Draws ^inferences from d ata> 

Gf lGh o^ man's behavior is ac- 
q\ilred through a process of 
socialization (building group 
values into the individuals)* 
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G. Sociologists insist that an important f( 
and discrimination is socialization; pe^ 
prejudiced beliefs and noxms of those a: 
ticularly of those in their families ani 
groups . 

1. This theory helps explain existing p; 
why they developed in the first plac< 
history; nor do they explain all pre, 
who have grown up in families or groi 
not exhibited such prejudice; 

2i Those- who hold this theory believe t] 
get rid of legal discrimination help 
by getting rid of one obvious factor 
ization into prejudice. 



0. Human beings are members the 
same species; they are far more 
alike physically than they are 
different. 



3. Racism provides a rationalization fo 
discrimination; such beliefs are not 
scientific data. 



G. Separation of human beings in- 
to races is done on a physical 
basis; this separation tends to 
emphasize the differences and 
deemphaslze the similarities 
among humans. 

S. Checks on the completeness of 
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. Sociologists insist that an important factor In prejudice 
and discrimination is socialization; people learn the 
prejudiced beliefs and noiTis of those around theni; par- 
ticularly of those in their families and other primary 
groups . 

li This theory helps explain existing prejudices but not 
why they developed in the fii^st place in our country ^s 
history; nor do they explain all prejudice among people 
who have grown up in families or groups which have 
not exhibited such prejudice; 

2» Those who hold this theory believe that legislation to 
get rid of legal discrimination helps reduce prejudice 
by getting rid,/)f one obvious factor supporting social- 
ization into prejudice. 



3» Racism provides a rationalization for prejudice and 
discrimination; such beliefs are not supported by 
scientific data^ 
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33 • Have the group of students who have investigated the culture learning 
hypothesis about prejudice present a i>anel discussion on the questions 
To what extent can prejudice and discrimination be explained by 
cultural learning or socialization? Afterwards, have the class test 
the hypothesis against the data presented by the panel an(3l other 
data presented earlier* Also ask: Why do you think that those who 
accept this cultural-learning theorj' hold out high hopes for the 
effects of civil rights legislation as a means of reducing prejudice 
and other discrimination? 



Simpson and Y: 

Cultural 
Allport, Natu: 
Saenger, Soc> 

Gh. 10. 
Raab and Selzi 

Problems 

220. 



2h» Review what pupils learned in the seventh grade course about races. 
Be sure to review the analysis of race and intelligence in terms of 
kinds of tests used, the relationship of education and class member- 
ship to test results, etc. If pupils did not have the seventh grade 
coursi^ or some similar course, use some of the kinds of materials 
suggested in the first and last units in the seventh grade course 
to develop an understanding of race and the way in which miscon- 
ceptions are learned and contribute to prejudice and discrimination. 



See Ferman, e 
Jobs , pp 
intellig^ 

Allporh, Natu 
Ch. 7. 

Saenger, Soc * 
Chs .T^ 

Simpson and Y 
Cultural 
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;tudents who have Investigated the culture learning 
ejudlce present a panel discussion on the question: 
prejudice and discrimination be explained by 
|r socialization? Afterwards, have the class test 
Inst the data presented by the panel and other 
iier* Also ask; Why do you think that those who 
[l-leaming theory hold out hicrh hopes for the 
ights legislation as a means of reducing prejudice 
la t ion? 



Simpson and Yinger, Racial and 

Cultural Minorities i Ch.*"5. 
Allport, Wature of Prejudice j Ch* l8, 
Saenger, Soc» Psych, of Prejudice , 
Ch. 10. 

Raab and Selznick, Major Social 
Problems , pp. 213-211*, 216- 
220. 



learned in the seventh grade course about races, 
he analysis of race and intelligence In terms of 
, the relationship of education and class member - 
s, etc. If pupils did not have the seventh grade 
lar course, use some of the kinds of materials 
rst and last units In the seventh grade course 
standing of race and the way in which miscon- 
id and contribute to prejudice and discrimination. 



See Ferman, et. al., Negroes and 
Jobs , pp. 161-17^1 ( race and 
intelligence). 

Allpoih, Nature of Prejudi ce, 
Ch. 7. 

Saenger, Spc. Psych, of Prejudice , 

Chs. 1*^5. " 
Simpson and Yinger, Racial and 

Cultural Minorities , Ch. 2. 



ERIC 



\ 



0% Through the process of eocial- 
ization> individuals become 
members of a group by learning 
role expectations and to perform 
a vide variety of tasks • 

0* Discrimination against a minority 
g^oup tends to isolate members 
of the group and promotes re- 
tention of their cultural values 
and norms. 

■ ^ 

F^stration and/pr self -hatred 
or self -doubts can lead to 
apathy* 

(>• Differential treatment of in- 
dividuals because they are members 
of a particular group/ presents 
a problem to society because of 
the conflict with our basic 
cultural values and because of 
the vide-ranging effects of 
that discrimination upon society 
as a whole and on individual 
members of the society* 



S# Checks J refines j and eliminates 
hypotheses J vorking out new ones 
vnere necessary » 
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Di Some people believe chat the minority 
contribute to the prejudice by their a 
it is true that some of the minority g 
exhibit the behavior found in stereoty 
it 18 also true that many do not and t 
frequently do so as a reaction to the 
discrimination which they have faced* ' 
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Some people believe that the minority groups themselves 
contribute to the prejudice by their actiono# Although 
it is true that some of the minority group members do 
exhibit the behavior found in stereotypes of their group, 
it is also true that many do not and that those who do 
frequently do so as a reaction to the prejudice and 
discrimination which they have faced. 
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35 • Reveiw the meaning of stereotypes and the way in which stereotypes 
ahout minority group members have developed. Then analyze the 
reasons why some minority group members fit such stereotypes. 
Discuss the relationship between discrimination and these types 
of behavior. 



• 36. Have groups investigating axiy other hypothesis developed by the 
I class present their findings at this time * Have the class analyze 

}. the hypothesis in the same way that they did the others and per- 

I haps work out a modified hypothesis which fits the data better 

I than the original i^rpotheols which may have been far too broad. 
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tereotypes and the way io which stereotypes 
lobers have developed. Then analy2e the 
ty group members fit such stereotypes* 
p between discrimination and these types 



Allport, Natxire of Prejudice j Ch» 12 • 
Simpson and Yinger, Racial and 
Cultural Minorities f Ch» 6» , 



any other hypothesis developed by the 
dings at this time. Have the class analyze 
ame way that they did the others and per- 

fd hypothesis which fits the data better 
heois which may have been far too broad • 
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A. RESPECTS EVIDENCE EVEN WHEN IT 
CONTRADICTS PREJUDICES AND PRE- 
CONCEPHONS. 

At IS SCEPTICAL OP THE HNALITY OP 

KNOWLEDGE, AND DEMANDS THAT POPULAR 
NOTIONS BE JUDGED IN ACCORDANCE WITH 
STANDARDS OF EMPIRICAL VALIDATION. 

A, IS SCEPTICAL OF THEORIES OF SINGLE 
CAUSATION IN THE SOCIAL SCIENCES. 

A, VALUES THE SCIENTIFIC METHOD AND 

RATIONAL THOUGHT A3 APPLIED TO * SOCIAL 
AS WELL AS TO NATURAL DATA. 



S* Conglders possible consequences 
of alternative courses of 
action. 



S. Usee Reader's Guide to locate 
Information • 



IV. Minority group rnembers have organized a nui 
movements to try to achieve greater equal! 
discrimination. Those most in the forefroi 
today seem to be the Negro protest raovemeni 
have also worked to Improve the lot of oth< 



G» People do not work actively in 
voluntary organizations xmless 
they have a sense of group 
pride, of positive identifi- 
cation with the group* 



S. 



Generalises from data. 



Ai Revolutionary movements seem to hav0 a : 
climax, decline, and reaction. Whether 
Movement is a revolutionary movement or 
roatt'ir of definition and interpretation 



B. Protest movements are, most successful wl 
for change in a society have been achic 
protest is clear, and the form of protej 
appropriate and legitimate. 



rV. Minority group members have organized a nuniber of protest 
movements to try to achieve greater equality and overcome 
discrimination. Those most in the forefront of public affairs 
today seem to be the Negro protest movements^ although groups 
have also worked to Improve the lot of other minority groups. 

A. Revolutionary roovementfl seem to have a life cycle of rise^ 
climax, decline, and reaction. Whether the Negro Protest 
Movement is a revolutionary movement or not, seems to be a 

• matter of definition and Interpretation. 

B. Protest movements are most successful when the preconditions 
for change In a society have been achieved, the object of 
protest is clear, and the form of protest is cc aidered 
appropriate and legitimate. 
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37. Nov have the class discuss! To what extent does any one theory 
explain prejudice and discrimination against specific minority 
groups in this country? What factors must be considered in 
attempting to explain this prejudice and discrimination? flow can 

^ ^^^P^ *° anyone trying to decide vhat 
might be doifie to reduce prejudice and discrimination? 



38. Askj What kinds of things have minority groups, and partlcularlv 

Negroes In this country, done to try to get equality? Mst^I of bibliography 
the actions and movements of Which pupilf are\Jr^^ and Reader: 

Then identify some of the major movements and have the class In- 
^iJt^ / '^^^y ^^ov^^ try to find out about the pur- 

S^ft organization, the techniques it uses to achieve Its 

tTrZV i A Pf^l^^°''^^^^^ ^""^ accomplishments, difficulties it has 
faced, and whether or not it seems to be achieving more or less than 
m tne past* 

J^J^LT^?^^^*^^^^ carried out by the class as a whole, by 

indiylduale, or by groups of students. If the work is done b^ in- 

it^^ ^f^"" ^"^^ ^"^^^ ^ some form of pre. 

^ ^ ^""^^ 'Symposium. They might role-play 
discussions between leaders of a group Of between a leader o^^^ 
group and a group of Negroes from a slum area. They might prepare 



discuss: To what extent does any one theory 
nnd discrimination against specific minority 
r\try? What factors must be considered In 
iln this prejudice and discrimination? Hov can 
tors be helpful to anyone trying to decide what 
^duce prejudice and discrimination? 



f things have minority groups^ and particularly See bibliography, current books, 
untry^ done to try to get ^equality? List all of and Reader ^s Guid e > 
vements of which pupils are aware at this time/ , — 

of the major movements and have the class in* 
rther. They should try to find out about the pur- 
nlzation, the techniques it uses to achieve Its 
ccesses and accomplishinents/ difficulties it has 

or not it seems to be achieving more or less than 



may be carried out by the class as a whole, by 
groups of students. If the work is done by in- 
aiall groups, urge them to use some form of pre- 
nan a panel or symposium • They might role-play 

li^ad^rs of a group or between a leader of a 
>f Ifegrbes ft^ a slum area* They might prepare 



The development of group pride, 
positive identification with one's 
group, is essential to determined 
efforts to achieve an end to dis- 
crimination. 

Protest movements are most success- 
ful when the preconditions for 
change in a society have been 
achieved, the object of protest is 
clear, and the form of protest is 
considered appropriate and legit- 
imate . 



1, The Negro Protest movement arose becau 
strongly felt dissatisfaction with exi 
on the part of those who were affected 
ditions but who were unable to express 
through regular decision -making channe 

2. The Negro Protest movement was succese 
period from 195*+ to 1965. 

a. It was widely recognized that pracl 
racial discrimination and segregate 
with the ideal of "equality of oppc 
that other political, economic, soc 
national factors made change necesf 



b. The destruction of the legal basis 
was a clear and precise objective., 

c. Direct action and non-violent demo: 
related directly to the object of ] 
widely accepted as legitimate and i 
of protest. 

0. PV^r at least a time, it appeared that 
Negro Protest Movement had been reach 
on Washington" and the subsequent ena 
Rights Act of 196i* and the Voting Rig 

1. The relationship between the "Marc 
and the enactment of these two law 
one of cause and effect. 

2. The Civil Rights Act of 196U and t 
Act of 1965 have the potential, if 
to eliminate deliberate racial dls 
employment, public accommodations. 



!• The Negro Protest movement arose because there vas a 
strongly felt dissatisfaction with existing conditions 
on the part of those who were affected by those con- 
ditions but who were unable to express their discontent 
through regular decision-making channels* 

2. The Negro Protest movement was successful during the 
period from 19^k to 1965. 

a* It was widely recognized that practice of deliberate 
racial discrimination and segregation was inconsistent 
with the ideal of "equality of opportunity" and 
that other political! economic, social, and inter- 
national factors made change necessary* 

b. The destruction of the legal basis of discrimination 
was a clear and precise objective. 

c. Direct action and non-violent demonstrations were 
related directly to the object of protest and were 
widely accepted as legitimate and appropriate forms 
of protest. 

Ci Fbr at least a time, it appeared that the climax of the 
Negro Protest Movement had beei. reac'ned with the "March 
on Washington" and the subsequent enactment of the Civil 
Rights Act of 196k and the Voting Rights Act of I965. 

1. The relationship between the "March on Vashlngton" 
and the enactment of these two laws is not necessarily 
one of cause and effect. 

2. The Civil Rights Act of 1964 and the Voting Rights 
Act of 1965 have the potential, if properly enforced, 
to eliminate deliberate racial dlacrlmlnat Ion In 
employment, public accommodations , and voting* 
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bulletin iDoard displays which they can explain to the class • They 
might prepare written materials of various kinds. They wight combine 
a presentation of their own with a presentation by a speaker from the 
group investigated^ In this case they should prepare the clasa for the 
speaker and develop a series of questions to ask him» 

After the presentations have been made^ have the class discuss the 
following questions: 

(e) Do you think any of the Protest movements should be classified as revolutionary 
movements? Why or why not? 

(b) Vlhat x'actors made for the success whica the different movements have 
had? What factors slowed down progress after 1965? (Be sure to 
analyze some of the points suggested in the outline of content.) 

(c) Which groups seem to be gaining support among the Negroes? Vftiat 
methods do they advocate? 

(d) How i^as the division arising among the different groups as to methods 
affected the success of the movement? 

(g) How do you think we can account for the passage of the 1968 Civil 
Rigtit^ bill? Do you think conditions have changed enough to provi<?e 
the impetus for further changes in the direction of equality? Why 
or why not? 



/ ) 
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3» Those legislative reformB have had great impact on the 
South and upon upper and middle class Negroes but Viave 
not affected significantly the problems and perceptions 
of the majority of urban Negroes* 

a* Employiiieat opportunities and income have improved for 
the Negro middJe class but have remained essentially 
the same for the ghetto-dwellingj lower class Negro • 

b. The gap between expectation and reality seema to be 
widening for the lower class Negro j this widening 
gap contributes to an increase in alienation and 
violence in our vxban ghettos* 

D» Prom 1965 until at least the spring of 1968, the Negro 
Protest Movement eeemed to be in the stage of decline 
or reaction because the conditions necessary for success 
ful protest were not present in our society, 

1. Our society has been divided and ambivalent about the 

solution of problems associated with de facto segregation 
and past discrimination. 

a. The Civil Rights Bill of 1966, which contained a 
provision aimed at the elimination of discrimination 
in housing* A factor in de facto segregation^ failed 
to pass a similar bill, reintroduced in iyb7> had 
very little probability of passlngjjwithout drastic 
revision and weakening > until after^the assaslnation 
of Dr. Martin Luther King. 

b» Con^ensatory programs such as the Urban League's 
program for a domestic '^Marshall Plan" provoked 
serious opposition* 



ERIC 




c. Federal funds for a general var on 
could benefit the Negro greatly > we 
severely* 

d. The Supreme Court seemingly reverse 
ruling on civil rights demonatratic 
struction of property • 

e« Groups opposed to further social ol 
active* 

1) The *'white back lash vot<^" seeaie 
outcome of several elections du2 

2) Action by civil rights groups pi 
creased amount of counteraction 
For example, schools wre boycoi 
rights groups and those who visl 
the status quo • 

2. The object of protest, the problems ol 
gation and past dlscrlnilnation, are m 
or as easily understood as the problei 
gation • Assuming tnaft the basic goal 
test Movement is the "equalization of 
Negroes/'lt .Is.not clear :(a) Hov much 
fae Negroes and hov much iLust be done 
(b) To vrtjat extent the plight of the 1 
to ths present structure of our e< 



Uses content analysis technlquea 
to gather Information r 
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c. Pedex^al funds for a general war on poverty, which . 
could benefit the Negro greatly, were cut back 
severely^ 

d» The Supreme Court seeminigly reversed its earlier 
ruling on civil rights demonstrations and the de- 
struction of property. 

V 

e. Groups opposed to further social change became more 
active. 

l) The "white back lash vote'* seemed to affect the 
outcome of several elections during 1966. 

fi) Action by civil righl^s groups produced- an in- 
creased amount of counteraction by other groups. 
For example, schools wte boycotted by both civil 
rights groups and those who wished to preserve 
the status quo. 

The object of protest, the problems of defacto segre- 
gation and past discrimination, are not clearly defined 
or as easily understood as the problems of legal segre- 
gation. As&vuning that the basic goal of the Negro Pro- 
test Movement is the "equalization of life chances for 
Negroes, "it .Is: not clear ;(a) How much should be done for 
the Negroes and how much roust be done by the Negroes, or 
(b) To what extent the plight of the Negro is related 
to the present structure of our economy. 



39* Use the case study on Negro Leadership when it hecomee available • 
Pollow the suggest ions in the 3tuay guide for this case* This 
C(ise should help pupils understand better both the concept of rel- 
ative deprivation 6nd tltie coricept of situationifi If&adership* it 
should h^lp pupils imdei'Stand chiinging leadership and tactics of 
the protest movement. study also provides a good lead 

into the activity described in the next paragraph. 



on Negro Leaderehip vhen it becomes available* 
iojif in the 3tudy fsuide for this case. This 
upils understand better both the concept of rel 
arid the cpnc6pt of s ituatibnal leadership . It 

itod0i*st^^ leadership and tactics of 

ntr Th6 case study alj3o provides a good lead 
iescribcd in the next pt^ragraph. 
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teadersh iT) in American Spciiety, 
A Case £)t ud/o r ' 
See teacher^ s Ifanu&l arkl 
Student Manual/ Produced by Soc- 
iological Resoui'ccs for Secondary 
Schools. (At present not available 
for general distribution) however, 
it should be available before long*) 

0 
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0. The leadership of any group oiuj»i 
try to raaintaln group cohesion and 
also organize ita strategiee and 
provide intellectual leadership, 

0. The different tasHs of leadership 
may be assumed by one man or shared 
by a number of people. 

0. The type of leader tends to differ 
in different situations vhich re- 
quire different kinds of leaders 
if they are to be effective, 

0. Perceived deprivation and the 
belief that such deprivation is 
not inevitable contribute to rev- 
olutionary and other protest move- 
ments. 



Interprets tables . 



3, The Negro Protest Movement is divided. b 



over "means and ends," 



a. The advocacy of *'BUck Power" by sm 



pi-ovided a widespread controversy am 



whites. 



b. Direct action and non-violent demons 
been effective in the pas t but like 
and dramatic experiences are subject 
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The Negro Protest Movewent is divided by controversy 
over "means and^.nds." 

a 4 The advocacy of "Black Power" by SNCC and Core has 
provided a widespread controversy among Negroes and 
whites « 

b • JDirect action and non-yiolcnt demonstrationa have 
been effective in the past but like all intense 
and draaAtic experiences are subject to the 
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Whether or not you use the case study on Negro leaderehlpj show the 
class tables comparing current and past attitudes of Negroes to 
different groups and leaders of groups. Ask: Do you see any trend 
here in the type of xnoveaaent or leader which is gaining and the type 
losing? Which kind of movement seeins to have more support awong- the 
poorer Negroes? among those who are better 6ff economicallyt in the 
Worth? in the South? Ask: Does this data support your conclusions 
which you drew as a result of the data presented by other students 
in class? 
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the case study on Negro leaderehip, show the Brink and Harris > Slack and White ^ 

current and past attitudes of Negroes to pp# fii*U-257* 

eadere of groups. Ask: Do you see any trend 
vement or leader which is gaining and the type 

movement seem^ to have moi*e support among the 

tho§e who are better off economically? in the 

Ask? Does this data support your conclusions 
suit of the data presented by other students 
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3. In terprets tables * 

S« Dravs infer<?nces from data* 



psychological law of diminishing ; 
not the assasination of Dr. King ^ 
SUB tained impetus to such movemen 

Violent protests by ghetto dvelle 
creasing^ raising the danger that^ 
will come to regard the Hegro pro' 
forcement problem. 



E . The dynamic proceas of, social systems 
randc«flj systems seem to move toward pay 
imaginary. 

1. Any particular social system is more; 
some directions than in others. 

2. Protest movements designed to push 
a direction that it has a high pi 
anyway are mote likely to be j?uoc- se 
is trying to pxiah the social system 
has a low probability • 

3» The successful solution of the race 
injm seems to be inevitable If our sj 
real fccoptomic^ B>orai> and pol^^^ 
luaifttaining rUie present "i 



That the satisfactory resoluiion 
will produce real economic, mora] 
payoffs is beyond dispute* 




paychological law of diminishing returns* Whether or 
not the assasination of Dr, King will give renewed> 
sustained impetus to such movements remains to be seen. 

c . Violent protests by ghetto dwellers seem to be tn-f 
creating, raising the danger that the white majority 
will come to regard the Negro protest as a law en- 
forcement problem • 



E» The dynamic process of social systems Is not entirely 
randofflj systems seem to move toward pay off , real or 
imaginary^ * T 

1. Ar\y particular social system is more likely to change in 
some directions than in others. 

2. Protest movements designed to push a social system In 
a direction that it h^^s a high pi oability of going 
anyway are mo*e likely to b^ succ ssful than one that 
is trying to push the social sys"tem in a direction that 
has a low probability* 

3. The successful solution of the race problem in the long 
run seems to be ineyitable If our system moves toward 
real ecot^mlOj BK>3:a]!> and political payoff rather tU^n 
malfitainlng'IAie present ^^Imaginary^V ones* . 

a* That the satisfactory resolution of the race problem 
. will produce real eoonpmic^ moral and political 
payoffs is beyond dlsputeit 
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Play, m thl, mtrodioJion to tSe L»t '='»™"ity "Hht 

followliig questloMi the last part of tha unit, raise the 

'^^l^UoHeti^erK 

for the paSairom Wffl^u^ *° *»*««^ the Lpetua 



Brink and Rar 
pp. 262. 

Franklin and 
Century 
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.ion Of the role vhlch the Whi?;^ l^mJmmTm'^u::^^ 
iuptlon to the Iftst part of the lu^it,^^^^^^^ 

iu^e the decline in vhite support for nev leg- 
)f^Se*1968^Mn?"^* ^^^^^ *° 

ee there eeera to be agreement among the members of 

ty about the need for further action? / . 



i 



W ■ 




( ) - ^ ) 



b. The assassination of Dr* Martin Lut] 
April, 1968 created a tjreat outpour 
guilt feelinfes, and refioluttons to 
the direction of greater equality) 
momentuuv which brought the passage 
Rights Act within one week will be 
is not yet knovm. 



c« The majority reaction to N6gro prot 
probably have an effect upon the St 
. movements of other minority grpu^^^^^^ 



Si Having determined the causes of 
, a social problemj considers al- 
ternative courses of action and 
hypothesizes about provab le 
consequences of each course 
of action * 

S. Deduces if-then statements 
from hypotheses * 

A, RESPECTS EVIDENCE EVEN WHEN IT 
CONTRADICTS PREJUDICES AND PRE- 
CONCEPTIONS. 

A^ IS SCEPTICAL OP THE HNALITY OP 
KNOWLEDGE, AND DEMANDS THAT POt'- 
ULAR NOTIONS BE JUDGED IN ACCORD- 
ANCE WITH STANDARDS OP EMPIRICAL 
VALIDATION. 



V. Equality can hardly be achieved without the 
white majority as well as those of the mino: 

A* Social scientists haye Investigated the t 
-kinds of action in both: (a) reducing p: 
mmbsrs of the majority and (b) improyin.; 
of minority group members. 

1. Studies have been carried out to inve 
of different kinds of contact situati 
these studies provide some useful lea 
action which tnight be taken. 

2 . Educational experiments have been car 
wh^t methods seem effective in improv 
concept of Negro children and provldi 
motivation to achieve. 
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b. The assaeaination of Dr* Martin Luther King in 
April> 1968 created a great outpouring 6f remorsfe^ 
guilt feelings, and resolutions to rriove rapi<3;iy in 
the direction of greater equality; whether or not the 
momentum which broxight the passage of the Civil 
Rights Act within one week will he suotalneO or notf' 
is not yet known. 



The majority reaction to Negro protest movements will 
probably have an effect upon the 6'ucce;^si of protest 
moyoments of other minority grcvx;^ t\lt;o» 



Equality can hardly be achieved without the efforts of the 
white majority as veil as those of the minority groups « 

h* Social scientists have investigated the effects of certain 
kinds of action in both: (a) reducing prejudice among 
nif^mbsrs of the jr.ajcrity and (b) improving the self-Lnage 
of minority group members. 

1.-. Studies h,ave been carried out to inveshiyate rho ef fects 
of different kinds of contact situations upon prejudice; 
these studieti provide some useful leads to typ^.s of 
action which might be taken • 

2* Educational experiments have been carried on to see 
what methods seem effective in improving the solf- 
conci^pt of Negro children and providing them wHh 
motivation to achieve. 



kl. Several groups of students or individuals might also investigate aove- 
ments of other minority groups* They should compare them in terms of 

goals, tactics > and degree of success With those of the Necro move- 
ments. 



k2. Lead from the discussion of possible reactions of the vhite community 

into a discussion of vhat the majority might do to try to reduce prejudice 
and discrimination. Say: If the majority really wants to" bring about 
greater equality. v)w;- hia'l'^ of action might it take individually and 
collectively? Wht-^. x.lr-^ o£ action might be most likely to reduce 
prejudice? to reduce economic discrimination J etc.? Have pupils make 
proposals for courses of action which might be taken. They should also 
set up hypotheses about possible consequences of each suggested course 
Of action. And they should list the value conflicts involved in each. 
The class might alG.5 hi^otbesize about ways of preventing and controlling 
riots until greater equality can be achieved. 

If no one sugti<.jts some of the proposals vhich have been tried, advo- 
oated,or experimented uith, ask questions designed 
predict the possible consequences of such courses of action. Fbr ex- 
ample, you might say: Some people have thcught that greater contact • 
among inajority and minority group members would bring about a reduction 
of prejudice among white people? t^uuuvxun 



students or indlvi duals might also investigate mover 
:Ority groups. They should compare them in terms of 
:d degree of success with those of the Negro move- 



Use examples from local 
community if possible. 



:ussion of possible reactions of the white community 
of what the majority might do to try to reduce prejudice 
V. Sayj If the majority really wants to bring about 
I j'Av k^.^'l'^; of action might it take individually and 

jv\r .0 o.ction might be most likely to reduce 
uce economic discrimination, etc*? Have pupils make 
t:c^5 of c.ction Vfhich might be taken* They should also , 
about possible consequences .of each suggested course 
ey should list the value conflicts involved in each, 
ISO hJ^^othosize about vnys of preventing and controlling 

equality can be achieved - 



so}agi5:6f (\titt3i^^^ which have been tried., advo^ 
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^'^""'^■^^^ufh^^ of action. For ex- 



if t%3t£d^ bring about a feducilon 



eig. See Simpson and Yinger, 
Racial and Cultural 
Minorities > Cha* 22.'23« 

Allport, Nature of Prejudice , 
Ch. lb, ^ 

Saenger, Soo» Peych. of Preju- 
dice > Ch. 14. 

Report of the National Ad" 
vlgory Cotnmlaalon on 
GiVll DisorderB i P^rb III, - 

Kllliah and Grlgg/ Racial 
Crlals In America > 

Rose and R6ae; = eda ♦ ;< jjinority 
Problemg j 'P|>H -fe -" - " • 

Ferman/ et . al'. i "' 6ds! y-'Negrpea 

^ Raab • S55*slTlhiaKr^ 

Social Probiema Ch . "^^f ■ 




• «f ! ^^^^^ AM) EVENTS ON 
THE BASIS OP THEIR EFFECTS UPON 

INDIVIDUALS AS KyMAN BElNOS. 

A» miKVES TJiE SOCIAL SCIENCES 
CAJ CONTRIBUTE TO MEN'S WELFARE BY 
PROVIDBO INFORMATION AND EXPLAN- 
ATORY. OENERALmTIONSWRlCK HELP 
TKEM ACIIIEVE mmi-R G-OALS . 

a tiye^opurees of action -^t/^v.,-" 



A* 15 mmOAL OF P^ACEAS, 
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^' M^m' ^J?^ ?^ efforts h6ve been wade 
reducing dieorlmlnaiion . 

1. Sojje^favor further leglslatloiV Wred 
.and legal discrimination. ^ 

2. Some argue for nasslve appropriatiohd 
group members overcome the effects oS 

the community must tak^ constructive^ 
ia t6 be accomj)llshed, they believe 
^ action is not sufficient. 

a. Businessmen have undertaken proiec 
opportunities and training f or me^ 
groups , ^1 

b, Church groups have undertaken proi 
to solve community problems . ^ 

Schools have undertaken a niimber 'c 
to improve conditions, 

d. Individuals have worked together i 
to try to open u{> lines of coramuni 
those who have suffered from diaSi 



Sill i'SlP 
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"uS AND EVENTS OK 

EFFECTS UPON 
'-IAN BEIN3S. 

SOCIAL SCIENCES 
MSN'S WELFARE BY 
nOM AND EXPLAN- 
IONS WHICH HELP 
S O0AL3, 



the causes of 



36es of ""altern ^ 
motion > evalu 



lifeht of basic 
rgoiaents fot> and 



ftftd ssisots 
wejry£.\|.>l\^l_in 

MCEAS, 
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B, Various kinds of efforts have been made and proposed for 
reducing dlsoriffllnatton. 

1. Some favor further legislation to reduce social, economic, 
and legal discrimination. ' 

2. Some argue for massive appropriations to help minority 
grou]? members overcome the effects of past discrimination. 

3. Most believe that businessmen and other people vithln 
the community must t&ke constructive action if much' 
is to be accoaiplish^di they believe that legislative 
(action is not sufficient. 

a. Businessmen have under^keh projects to increase Job 
opportunities and training for members of uinoritv 
groups . ^ 

b« Church groups have undertaken projects to bring 
Vniites and Negroes. together for cooperative efforts 
to solve community problems. . 

c. Schools have undertaken a number of programs to try 
to improve conditions . . : 

d. Individuals have worked together in special programs 
to try to open up lines of communication and help 
th^)se who have suffered from dlserlfninatlon. 
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What would you predict vovdd be 
the result? Do you think the results would be the same in all 
kinds of contact situations? Why or why not? Vfh^^t kinds of con- 
tact situations do you think twuld be most likely to lead to a 
reduction of prejudice? Save pupils set up hypotheses and then 
deduce if-then statements which mi^t be used to guide the 
collection of data to test these and the hypotheses they established 
earlier 0 

Now have the class use a variety of sources of infor*!ifttion to try 
to investigate the possibilities of each course of section which 
they have proposed • You might also direct their attention to 
other courses which. have been proposedi Pupils' should collect any 
data available about how similar courses of action have worked in 
any section of this country or in any experiments Again, the class 
can divide up into groups for this work; or you may wish to have all 
of the class investigate some of the proposals and- have individuals 
or ipali groups investigate others ♦ 

The class as a hole should consider the alternative courses of 
action after thuy have studied the probable consequences of each. 
They may wish to reject one or more because of evidence which they 
have found about how similar courses of action have operated in the 
past or because of experiments which have been conducted* The class 
should discuss the probable consequences of the different courses of 
action in some detail. 



^' HaviRg detei ^ined the cauees of a 
floo.lal problem f flo rutlnizes poft aiViA 
ggursee or aotlotif ev aXuatet^ tW In 
the light Of baaio values. iiatr aT^ii, 
toentg ror ana affain at each pro pQaaTT" 
an.^. neiecia^ ttie couraft nj> aSiion vAij ^h 
seema aost^lkei;^ to prove helpfin in" 
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C. Many coiaraunltles have engaged In a multl- 
problems of reducing discrimination, prev 

f!f??^'^v^f^^'*^*'«' ^'"'^ *o <^Pen up 

ication between the vhlte and the black c 
lines of comunicatlon seem to facilitate 
action! 



A. fiA3 A SENSE OP RESP0NSIBILT1Y'EX)R 

TAKJja IKFORMED ACTION ABOUT PROBLEMS 
CONTROWPINO THE NATION. 

A. DESIRES TO PROTECT THE RIOHTa OP 
MINORITIES, 

A» BELIEVES IN THE POSSIBILITIES OP 
IMPROVINO SOCIAL CONDITIONS* 

A, TREATS PEOPLE AS INDIVIDUALS, NO-i' 
AS MEMBERS OP A PARTICULAR GROUP . 

A. IS COMMITTED TO THE FREE EXAMINATION 
OP SOCIAL ATTIOUDES AND DATA. 
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thq causes of a 
rutin! gjes poeelble 
, evaluates them in 
: values, liats aygu - 
nst 6a6h )ptH:>posal« 
)ur8e of aotlpn vhlch 
to prove ^ipful irT 
red goal . 



C, Many cofiwiunitles have engaged In a njultl -approach to the 
problems of reducing discrimination, preventing violence, 
reducing prejudice, and trying to open up lines of coninun' 
ication between the white and the blaek conaiiunity. Such 
lines of conmunication seem to facilitate other kinds of 
action! 



jPONSIBILTn'POR 
JTION ABOUT PROBLEMS 

P THE RIOHTS OP 



)SSIBILITIES OP 
CONDITIONS, 

[NDIVIDUALS, NOE ' 
\RTICULAR GROUP, 

ffi raEE EXAMINATION 
p9 AND DATA. 
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1|3- The class should be sure to consider any current proposals for a general 
coiDomnity attack upon problems of prejudice arid discrimination; They 
should investigate the proposals and what has been or is being done. 
(They may use newspaper articles, interviews, outside speakers, etc.) 
Then they should analyze the pros and cons of the proposals in class # 



Class members may well differ as to whether or not they think any , 
action should be taken in the local community # However, pupils who 
think that something might be done, o^n be encQitfaged to take action to 

*y to help carry out any course which they believe would be appropriate. 

en if class members do not agr^e to any particular course of action 
or if no students wish to engage in pth^r klndf of action, the teacher 
may wish to at least epcoyrage sojne kind of action to op$n lines of 
communication between these young people and people of other groups.^ 
This can be done in part as a means of investigating further the ^ 
points of view of other groups . However; it may also have some effects 
upon pupils ' attitudes) particularly if the teacher pays some attention 
to the research whlqh has been don^ on the types of contact most likely 
to promote a reduction of prejudice. 
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